The purpose of this paper is to provide a concise resource for coaches, coach educators, and coaching scientists by reviewing three common approaches to coaching: the mastery approach to coaching; autonomysupportive coaching; and the transformational leadership approach to coaching. The theoretical foundations, purpose, evidence base, specified behaviours, and translation into coaching and coach education of each approach are reviewed. Despite diverse theoretical foundations and variations in purpose, there is some overlap in the coaching behaviours prescribed by each approach. However, there is limited empirical evidence to support the use of the three approaches in coach education and this is detrimental to effective and evidence-based coach education. Efforts to integrate theoretical foundations are promising, and a comprehensive prescription of coaching behaviours based on an integration of the three approaches is possible. This approach can potentially lead to cumulative effects on positive athlete outcomes. Future research should elucidate the common and unique contributions of these approaches to athletes' outcomes, and whether they differ by age, sex, type of sport, or competition level. The purpose of this paper is to provide a concise resource for coaches, coach educators, and 2 coaching scientists by reviewing three common approaches to coaching: the mastery 3 approach to coaching; autonomy-supportive coaching; and the transformational leadership 4 approach to coaching. The theoretical foundations, purpose, evidence base, specified 5 behaviours, and translation into coaching and coach education of each approach are reviewed.
individual level, AGT has focussed on goal orientations, which represent an athlete's aims or 1 purposes within the sport context (Dweck & Leggett, 1988) . There are two types of goal 2 orientations. Individuals with a mastery goal orientation have a focus on learning, mastery, 3 effort, and make self-referenced judgements regarding success (Dweck & Leggett, 1988) . In 4 contrast, individuals who hold an ego goal orientation focus on winning, or being better than 5 others, in order to be successful (Dweck & Leggett, 1988) . The way in which the coach 6 structures the sporting landscape and defines success can create a motivational climate which 7 will predispose an athlete toward one of the goal orientations. A mastery climate is where success is defined as favourable outcomes over others (Smoll & Smith, 2010) .
11

Purpose
12
Given that a mastery climate and mastery goal orientation are consistently linked with 13 greater behavioural and psychosocial outcomes for athletes, the MAC is fundamentally 14 designed to help the coach facilitate a mastery climate. As such, its basic purpose is to shown that a coach-created mastery climate is associated with athletes' adoption of mastery 7 goals. Similarly, a coach-created ego-involving climate was associated with young athletes' 8 adoption of ego goal orientation. Research has also shown the coach-created motivational 9 climate to be associated with young athletes' enjoyment of sport, the extent to which they 10 liked their coach, and their intentions to continue to play for their coach in the future 11 (Cumming, Smoll, Smith, & Grossbard, 2007) . In this study, a mastery climate predicted 12 higher levels of these outcomes, while an ego-involving climate predicted lower levels. They 13 also showed that the motivational climate was a far better predictor of positive athlete 14 outcomes than the coach's won-lost record. In addition, Gould, Flett, and Lauer (2012) have
15
shown that a mastery climate was also associated with greater life skill gains for young 16 athletes. Notably, this study also showed that while it is important to create a mastery climate, 17 it is also important to avoid creating an ego-involving climate as an ego-climate predicted 
Application to Coach Education
23
Of all coach education programs reported in the scientific literature, the MAC 24 intervention is the strongest. According to a recent systematic review, the MAC validation for the coach. However, one limitation is that coaches may struggle to apply these principles because the direct focus on performance seems incompatible with this approach until a more 1 comprehensive understanding of the underlying theory is developed by coaches. 
Purpose
21
Transformational leadership has been used in a variety of coaching contexts -perhaps 22 more than the other approaches. In youth sport contexts, the TLAC has been applied in order Individualised consideration is the extent to which the coach understands and meets the 
Major Research Findings
18
The TLAC has been associated with adult athletes' performance, effort, rating of 
Conclusions
15
Diverse theoretical foundations between the three approaches to coaching has 16 necessitated differences in their fundamental purpose and has dictated that empirical research 17 examine varied outcomes. Despite some criticism that this is a disjointed and unhelpful way Alternatively, empirical links may be due to the co-occurance of the behaviours, whereby 7 coaches who are high in one set of behaviours are more likely to be high in another. However, as Table 1 shows, the integration of these behaviours into a coherent and 9 comprehensive approach to coaching is distinctly possible. Future research should investigate 10 whether such an approach is feasible because it is unclear whether the integration of a high 11 number of coaching behaviours can reasonably to be reduced to an approach to coaching that 12 is understandable by coaches and applicable within coaching education contexts. Future 
